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ABSTRACT 
This research aims atproving that Peer Tutoring Strategy can improve speaking skill of grade 
eleven students of SMA Al-Azhar Mandiri Palu. This research applied a quasi-experimental 
research design with 62 students as sample. The sample of this research was selected by using 
a purposive sampling technique. The instrument of data collection was test (pre-test and post-
test). The data gathered were analyzed statistically. The result of the data analysis shows that 
there is a significant difference between the result of the pre-test and post-test. It was proved by 
seeing the mean score of the test results where the mean score of the experimental group was 
significantly improved from 47.5 to 85. Meanwhile, the mean score of control group was 
improved from 52.7 to 73.83. Then, the researcher computed the t-counted in order to find out the 
significant difference in the students’ ability. By applying 0.05 level of significance and 60 
degree of freedom (df), the researcher found out that the value of t-counted (4.56) is higher than t-
table (1.671). It can be concluded that the research hypothesis is accepted. In other words, 
implementing Peer Tutoring Strategy can improve speaking skill of grade eleven students of 
SMA Al-Azhar Mandiri Palu. 
Keywords: Speaking Skill, Peer Tutoring Strategy.  
Penelitian ini bertujuan untuk membuktikan bahwa Strategi Peer Tutoring dapat meningkatkan 
kemampuan berbicara siswa kelas sebelas SMA Al-Azhar Mandiri Palu. Penelitian ini 
menerapkan desain penelitian kuasi-eksperimental dengan 62 siswa sebagai sampel. Sampel 
penelitian ini dipilih dengan menggunakan tehnik purposive sampling. Instrumen 
pengumpulan data adalah tes (pre-tes dan post-tes).Data yang dikumpulkan dianalisis secara 
statistik. Hasil analisis data tersebut menunjukkan bahwa ada perbedaan yang signifikan 
antara hasil pre-tes dan post-tes. Itu terbukti dengan melihat skor rata-rata hasil tes di mana 
skor rata-rata dari kelompok eksperimen secara signifikan meningkat dari 47,5 menjadi 85. 
Sementara itu, skor rata-rata kelompok kontrol ditingkatkan dari 52,7 menjadi 73,83. 
Kemudian, peneliti menghitung t-hitung untuk menemukan perbedaan yang signifikan dalam 
kemampuan siswa. Dengan menerapkan tingkat signifikansi 0,05 dan derajat kebebasan 60 
(db), peneliti menemukan bahwa nilai t-hitung (4,56) lebih tinggi dibandingkan t-tabel (1,671). 
Dapat disimpulkan bahwa hipotesis penelitian diterima. Dengan kata lain, penerapan Strategi 
Peer Tutoring dapat meningkatkan kemampuan berbicara siswa kelas sebelas SMA Al-Azhar 
Mandiri Palu. 
Kata kunci: KemampuanBerbicara, StrategiPeer Tutoring.
INTRODUCTION 
Speaking is defined as a process of 
expressing ideas,or information in terms of 
oral form. It is a kind of productive skill 
whichconsists of producing verbal utterances 
to convey meaning (Nunan, 2003).It means 
that speaking allows people to share their 
feelings and ideas orally, to organize their 
knowledge, and to convey meaning through 
organ of speech.In addition, speaking is an 
important skill that is included incurriculum 
2013. Luoma (2004) argues thatspeaking skill 
is an important part of curriculum and a 
necessary object of assessment as well. 
Some basic competences of 
curriculum 2013 syllabusstates that oral 
transaction is included in the learning process. 
In this curriculum, applying linguistic 
elements of transactional oral interaction that 
involves giving and asking information related 
to materials given should be 
taught.Furthermore, the students are expected 
to have good speaking by considering fluency, 
accuracy, and comprehensibility. However, 
mastering speaking is not as easy as expected 
because it is considered as a difficult skill 
even for the students. This situation can be 
seen in a preliminary study done by the 
researcher. E-mail:anisahjulianada29@gmail.com 
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Based on the preliminary study at 
SMA Al-Azhar Mandiri Palu, the researcher 
found some factors affecting the students 
speaking skill. First, some grade eleven 
students of this school did not feel confident to 
speak English because they were afraid of 
making mistakes, so the speech is halting. 
Second, they had limited vocabulary, so they 
got stuck in transferring their ideas orally. 
Last, it was difficult for them to construct 
meaningful sentences in order to deliver ideas. 
The first and second problems are considered 
as a fluency problem. Furthermore, the last 
problem is included in comprehensibility 
problem because the speech errors block 
comprehensibility. After seeing the problems, 
the researcher focused on fluency and 
comprehensibility.Hedge (2000) defines that 
fluency is a coherent respond in conversation. 
Relating to the problems in which the 
researcher mentioned above, the researcher 
found an innovative strategy to improve the 
students’ speaking skill by implementing Peer 
Tutoring Strategy. This kind of strategy is 
helpful for the students who have lower 
speaking ability in which the students who are 
more capable in speaking are expected to 
assist one or more than one student with lower 
ability in speaking. In Peer Tutoring Strategy, 
there are some students becoming the tutors 
while others become the tutee. Tutors have 
responsibility to assist the tutees while 
practicing their speaking, to give suggestions, 
and to share what they have known. On the 
other hand, tutees are expected to make 
outlines of speaking, to practice their 
speaking, and to pay attention to the tutors’ 
explanation. This strategy is appropriate to be 
applied because it makes students active to 
interact while having the role of tutor and 
tutee.By applying this strategy, the students 
can have better speaking during the practice. 
Basic knowledge, practice skills, 
helping a student project, or even providing 
enrichment can be reinforced by using peer 
tutoring (Gordon, 2005). According to the 
statements above, it can be inferred that Peer 
Tutoring Strategy is a helpful strategy for 
students to improve their speaking. 
Furthermore,Topping(2005) states that peer 
tutoring is a process of helpingstudents with 
lower ability  done by students with more 
ability in order to learn in cooperative working 
pairs or small groups carefully monitored by a 
teacher. Thus, the students’ cooperation is 
really important in the process of Peer 
Tutoring Strategy.Based on Arta (2012:319), 
“One of the ways to engage the students is 
Peer Tutoring Strategy. It focuses on 
involving the students by giving a chance to 
them to share what they know to their 
friends.”In addition, this strategy is important 
to create active situation where students do not 
get pressured or feel uncertain. In other words, 
the situation in class can affect students’ 
progress. This statement is supported by an 
expert. Johnson (2007) states that a supportive 
environment is very important for students’ 
development.From the statements above, it 
can be concluded that by implementing this 
strategy, students can help each other in order 
to improve the skill. Therefore, Peer Tutoring 
Strategycan be an alternative strategy in 
teaching English. However, every teaching 
strategy definitely has weaknesses because 
there is no such perfect strategy in teaching 
and learning process. Based on Gordon 
(2005), there are several weaknesses of Peer 
Tutoring. First, it takes much time. Second, 
there is implication of tutor selection. Third, it 
is the lack of expertise on the tutor’s part. 
Based on the statements above, the researcher 
tried to minimize the weaknesses in this 
research. First, the researcher used small 
groups so that the tutor could handle the tutees 
and did not take much time to tutor them. 
Second, the researcher chose the tutors based 
on pre-test score. Last, during peer tutoring 
process, the researcher monitored the tutors 
doing their role and asked some questions in 
order to ensure the expertise on the tutor’s 
part. 
In this research, the researcher applied 
Peer Tutoring Strategy at grade eleven 
students. Before beginningPeer Tutoring 
Strategy, the researcher chose tutors and tutees 
in the class based on the ability. There were 
eight steps of Peer Tutoring Strategy. First, 
the tutor gathered the tutees in the class. 
Second, the tutor and tutees made their own 
outline for speaking individually. Third, the 
tutor asked the tutees whether or not they got 
problem in making the outline. Fourth, when 
the outline was done, the tutees practiced the 
speaking in front of the tutor. Fifth, the tutor 
analyzed the tutees’ speaking while they 
practiced. Sixth, the tutor commented the 
performance and revised the tutees’ mistakes 
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to be better. Seventh, the tutor praised the 
tutees’ speaking when they made 
improvement. Last, the tutor and the tutees 
faced the researcher to get evaluation.Related 
to the steps above, the researcher believes that 
during the Peer Tutoring Strategy process, the 
students can make a better progress because 
they were active to interact with the tutor. 
Peer Tutoring Strategy is an activity in which 
students collaborate in order to improve the 
skill. This research investigated the 
implementation of Peer Tutoring Strategy in 
order to prove that the strategy can help the 
students with lower ability improve their 
speaking skill.The research question of this 
research is that can implementingPeer 
Tutoring Strategyimprove speaking skill of 
grade eleven students of SMA Al-Azhar 
MandiriPalu? Regarding the scope of the 
research, the researcher limited the scope of 
the research into fluency and 
comprehensibility in as much as the level was 
suitable for senior high school in performing 
speaking. 
 
RESEARCH METHOD 
This research was conducted to find 
out the effectiveness of Peer Tutoring Strategy 
in improving grade eleven students’ speaking 
skill by applying a quasi-experimental 
research design, specifically non-equivalent 
control group design. The researcher 
conducted an experimental research in two 
groups, they were called experimentaland 
control groups. By implementing this research 
design, there were pre-test and post-test given 
to the students in order to collect information 
on how far their progress are and to see 
whether this strategy was effective or not to 
solve the problems. Furthermore, only one 
group (experimental group) was given the 
treatment while control group was used as the 
comparison. The presentation of the research 
designed by Cohen, Manion, and Morrison 
(2007:283) can be seen below. 
O1          X          O2 
------------------------- 
O3                       O4 
Note: 
O1: pre-test of experimental group 
O2: post-test of experimental group 
O3: pre-test of control group 
O4: post-test of control group 
X: treatment of experimental group 
----------------: there was no random of subject 
The population of this research was 
grade elevenstudents of SMA Al-Azhar 
Mandiri Palu. The number of the population 
was 92 students. It was divided into three 
parallel classes ranging from 30-32 students 
for each class. Class XI MIA A and XI MIA E 
consisted of 30 students. On the other hand, 
there were 32 students in class XI MIA B. In 
this research, purposive sampling technique 
was chosen as a way in collecting information. 
The sampling of this research design looks 
more realistic in choosing the sample 
inasmuch the researcher applied purposive 
sampling technique by considering which 
classes were suitable for being the variables of 
this research.There were several 
considerations why the researcher chose this 
sampling. First, choosing two classes was 
helped by the English teacher since she knows 
well the students’ characteristics. The 
researcher wrote down the students’ names 
with more ability. Last, it was based on the 
students’ speaking scores which showed their 
average ability in that class and proved that 
the teacher’s suggestion was appropriate with 
the fact. 
Based on the considerations, classes 
XI MIA A and XI MIA Bwere recommended 
as the sample of this research because both 
classes had similarities in facing speaking 
problems. Class XI MIA A was the 
experimental group while class XI MIA B was 
the control group. Furthermore, class XI MIA 
A was chosen as experimental group because 
the students’ ability was lower than class XI 
MIA B. Students in class XI MIA A really 
needed treatment to solve their speaking 
problems. Besides, XI MIA B had the highest 
score thus the researcher used this class as the 
comparison.  
A variable means an object that is 
going to be analyzed in research. Creswell 
(2009: 157) defines, “The variables need to be 
specified in an experiment so that it is clear to 
readers what classes are receiving the 
experimental treatment and what outcomes are 
being measured.”It is important to consider 
about the variable of the research. There were 
two kinds of variables. They areindependent 
variable which refers to a controlled object to 
test the effects on another variable and 
dependent variable which means an object that 
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is tested in experiment. The independent 
variable that was conducted here was Peer 
Tutoring strategy while the dependent variable 
was the speaking skill of grade eleven students 
of SMA Al-Azhar MandiriPalu.  
In this research, test and voice 
recorder were the items to collect the data of 
the students. There were two kinds of test in 
which there were pre-test and post-test. The 
pre-test was given beforethe treatment.Then, 
post-test was the final step to collect the data 
because it was done afterthe treatment to those 
who were in experimental group but control 
group also got the post-test in order to 
compare its result with the scores of the 
experimental group. Voice recorder was used 
to record students’ speaking performance in 
the pre-test and post-test.It was used to help 
the researcherlisten students’speaking clearly.  
In order to measure speaking, the 
scoring rubric that the researcher used can be 
seen as follows: 
Table 1. Speaking Scoring Rubric 
No Aspect Criteria Score 
1 Fluency  
There are not too 
many hesitations. 
Fairly smooth 
delivery. 
Occasionally 
fragmentary but 
succeeded in 
conveying the 
general meaning fair 
range of expression. 
There is a slight 
search for words. 
4 
Has to make an 
effort for much of 
the time, often has to 
search for desired 
meaning. Rather 
halting delivery and 
fragmentary range of 
expression often 
limited. 
3 
Long pauses will the 
desired meaning. 
Speech is frequently 
hesitant with 
uncompleted 
sentences, volume 
very low. 
2 
Full of long and 
unnatural pauses. 
Speech is slow. Very 
halting and 
fragmentary delivery. 
1 
At times give up 
making effort. 
Inaudible. 
2 
Comprehe
nsibility 
Mostly, what the 
speaker says is easier 
to be understood. 
The intention is 
always clear but 
several interruptions 
are necessary to help 
him to convey the 
messages or to seek 
clarification. 
4 
Comprehensible 
response; requires 
minimal 
interpretation on the 
part of the listener. 
3 
Only small bits 
(usually short 
sentences and 
phrases) can be 
understood. Others 
require interpretation 
on the part of the 
listener. 
2 
Most parts of the 
response not 
comprehensible to 
the listener. 
1 
Adapted from Heaton (1988:100) 
. The researcher applied statistics to 
analyze the data. It was used to analyze the 
result of the pre-test and post-test. The 
researcher used the formula proposed by 
Arikunto (2006) in calculating the individual 
score of the students, the mean score, the sum 
of square deviation of both experimental and 
control groups, and the t-counted value. First, 
the researcher calculated the individual score 
of each student. Second, after getting the 
students’ individual score, the researcher 
counted the mean score of both 
experimentaland control groups. Third, the 
researcher counted the sum of square 
deviation of the groups. Afterward, the 
researcher calculated the value of t-counted to 
see the significant difference between the 
mean achievements of the groups. 
FINDINGS 
One of the instruments of data 
collection that the researcher used  during the 
research was test. The researcher gave the test 
to both experimental and control groups. 
Those groups were given pre-test and post-test 
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in order to find out whether or not Peer 
Tutoring Strategycan give 
asignificantcontribution in teaching English to 
students particularly in improving speaking 
skill of grade eleven students of SMA Al-
Azhar Mandiri Palu. During the research, the 
researcher only gave the treatment to the 
experimental group. Meanwhile, the control 
group was taught by using conventional 
teaching method from that school. The 
researcher taught both groups for eight 
meetings.The result of pre-test and post-testof 
both groups is presented in the following 
tables. 
Table 2. The Pre-test and Post-test Result of 
Experimental Group 
No. Initials 
Students’Score 
Deviation 
(d) 
Pre-
test 
Post-
test 
1 AP 37.5 87.5 50.0 
2 ANF 62.5 87.5 25.0 
3 AAM 25.0 75.0 50.0 
4 ANRI 25.0 75.0 50.0 
5 ASI 25.0 75.0 50.0 
6 HS 37.5 87.5 50.0 
7 MASH 50.0 87.5 37.5 
8 MRA 50.0 87.5 37.5 
9 M 75.0 87.5 12.5 
10 MAS 37.5 87.5 50.0 
11 MR 50.0 87.5 37.5 
12 MIM 37.5 87.5 50.0 
13 MRL 62.5 87.5 25.0 
14 MRR 37.5 87.5 50.0 
15 NA 87.5 100 12.5 
16 NHF 50.0 75.0 25.0 
17 PAA 25.0 62.5 37.5 
18 PTW 75.0 100 25.0 
19 RAA 25.0 87.5 62.5 
20 RA 25.0 75.0 50.0 
21 RRR 62.5 100 37.5 
22 SRA 62.5 87.5 25.0 
23 SJS 75.0 87.5 12.5 
24 SNS 50.0 87.5 37.5 
25 SSS 75.0 87.5 12.5 
26 TRJ 62.5 87.5 25.0 
27 US 50.0 75.0 25.0 
28 WAP 37.5 87.5 50.0 
29 WY 25.0 75.0 50.0 
30 ZA 25.0 87.5 62.5 
Total 1125 
After counting the pre-test and post-
test of the experimental group, the researcher 
found that the mean score of the pre-testof 
experimental groupis 47.5. The highest score 
is 87.5 and the lowest score is 25.The students 
can pass the test if the score is beyond 78 
which is the minimum standard of learning 
mastery. There was one student who passed 
the minimum standard of learning mastery. 
Furthermore, the mean score of the post-testof 
experimental group is 85. The highest score is 
100 and the lowest score is 62.5. There 
wereeight students who did not pass the 
minimum standard of learning mastery.By 
looking at the data,the improvement of 
experimental group is 37.5. It indicates that 
most of the students’ scoreincreased in the 
post-test.  
Table 3.ThePre-test and Post-test Resultof 
Control Group 
No. Initials 
Students’ 
Score Deviation 
(d) Pre-
test 
Post-
test 
1 AH 75.0 87.5 12.5 
2 AR 25.0 75.0 50.0 
3 AA 37.5 62.5 25.0 
4 AGNS 62.5 75.0 12.5 
5 AMT 37.5 62.5 25.0 
6 AN 75.0 100 25.0 
7 AVM 50.0 62.5 12.5 
8 ARM 87.5 100 12.5 
9 ARA 50.0 87.5 37.5 
10 CECT 37.5 87.5 50.0 
11 DRA 62.5 87.5 25.0 
12 FA 62.5 75.0 12.5 
13 FAP 25.0 75.0 50.0 
14 HSL 37.5 62.5 25.0 
15 MSD 37.5 62.5 25.0 
16 MT 75.0 87.5 12.5 
17 MIR 50.0 62.5 12.5 
18 MM 50.0 62.5 12.5 
19 MN 62.5 75.0 12.5 
20 MAR 75.0 87.5 12.5 
21 MAF 37.5 62.5 25.0 
22 MFN 75.0 100 25.0 
23 MRP 50.0 62.5 12.5 
24 NA 87.5 100 12.5 
25 PA 37.5 75.0 37.5 
26 RA 75.0 75.0 0 
27 RZ 25.0 62.5 37.5 
28 SASM 25.0 25.0 0 
29 TMSJ 75.0 87.5 12.5 
30 WN 37.5 62.5 25.0 
31 WR 50.0 62.5 12.5 
32 WM 37.5 50.0 12.5 
Total 675 
In calculating the students’ individual 
score of the control group, the researcher 
applied the same formula that used in 
experimental group. As the result, the 
researcher found that the mean score of the 
pre-test of control group is 52.7. The highest 
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score is 87.5 and the lowest one is 25. There 
were two students who passed the minimum 
standard of learning mastery. Furthermore, the 
mean score of the post-test of control group is 
73.83. The highest score is 100 and the lowest 
score is 25. There were21 students who did 
not passed the minimum standard of learning 
mastery. Those data explained that the 
improvement of control group is 21.13. After 
calculating the deviation of post-test and pre-
test of control group, the researcher discovered 
that the mean score of the post-test of control 
group is higher than the mean score of the pre-
test of control group. From the data of 
experimental and control groups, the 
researcher counted the mean score of 
deviation and the sum of square deviation 
from both groups. the researcher found that 
the mean score of deviation in experimental 
group is 37.5 and the sum of square deviation 
is 6562.5. In control group, the mean score of 
deviation is 21.1 and the sum of square 
deviation is 5449.2. 
Moreover, in order to gain the value of 
t-counted, the significant difference of both 
groups were analyzed statistically by using the 
t-test formula which is proposed by Arikunto 
(2006). By applying the t-test formula, it was 
discovered that the value of t-counted in this 
research is 4.56. It was continued counting the 
t-table by applying the degree of freedom (df) 
= Nx + Ny – 1 = 30 + 32 – 2 = 60 with the 
level of significance 0.05 for one-tailed 
test.The t-table of this research is 1.671.Thus, 
the result showed that the value of the t-
counted is higher than the value of the t-table 
(4.56>1.671). It means that the hypothesis is 
accepted. Furthermore, there is a significant 
difference of achievement between the 
experimental and control groups. In other 
words, implementing Peer Tutoring Strategy 
can improve speaking skill of grade eleven 
students of SMA Al-Azhar Mandiri Palu. 
DISCUSSION 
The objective of this research is to 
provewhether or not implementing Peer 
Tutoring Strategy can improve speaking skill 
of grade eleven students of SMA Al-Azhar 
MandiriPalu. In this part, the researcher 
analyzed the data and explained the research 
finding.In the scope of the research, the 
researcher focused on analyzing students’ 
fluencyand comprehensibility in speaking. In 
other words, the researcher limited the 
research due to the problems encountered by 
the students. Moreover, those problems could 
be minimized by Peer Tutoring Strategythat 
the researcher suggested. Therefore, the 
researcher discussed the result of this recent 
research. 
In conducting this research, the 
researcher measured students’ speaking skill 
by giving oral test consisting two numbers 
such as asking the students to tell their best 
experience orally and to give opinion about 
cause and effect of junk food. The first test 
was pre-test. The purpose was to find out 
students’ prior ability in speaking (fluency and 
comprehensibility). The result of the pre-test 
showed that the students lacked in fluency and 
comprehensibility of speaking. Based on the 
minimum standard of learning mastery which 
is 78, there were 29 students who failed the 
pre-test in experimental group. On the other 
side, there were 30 students who did not pass 
the pre-test in control group. It indicates that 
the level of speaking skill of both 
experimental and control groups in pre-test 
was nearly equal because most of the students 
did not reach the passing grade.  
The researcher provided the result of 
error rate of pre-test from both groups. In the 
result of pre-test in experimental group, the 
researcher found that there were 29 students 
(96%) who made error in fluency and 30 
students (100%) who made error in 
comprehensibility. Moreover, the result of the 
pre-test in the control group showed that there 
were 30 students (93.75%) who made error in 
fluency and 32 students (100%) who made 
error in comprehensibility. Based on the error 
rate of pre-test, it can be concluded that 
students lacked more in comprehensibility 
than in fluency. In addition, the ability of 
experimental group was lower than the control 
group. Therefore, the students in experimental 
group should get special treatment from the 
researcher.  
The researcher gave the treatment to 
the experimental group in eight meetings. 
Experimental and control groups were taught 
the same teaching materials. However, the 
researcher applied Peer Tutoring Strategy as 
the special treatment to experimental group. 
On the other side, the researcher did not use 
that strategy in teaching speaking to control 
group. Thus, the researcher only taught the 
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control group by using conventional teaching 
strategy. It is in order to find out whether the 
use of Peer Tutoring Strategy can improve 
students’ speaking skill or not. 
In thetreatment,the researcher 
introducedPeer Tutoring Strategy to the 
students. The researcher taught the teaching 
material. In the middle of the lesson, the 
researcher asked the students one by one. 
Some of them got difficulty to speak using 
English because they had limited vocabulary. 
In that case, they mixed their language when 
they answered the questions given by the 
researcher. In Peer Tutoring Strategy, there 
were tutors and tutees. The students in the 
class were given those roles based on the 
students’ ability. Hence, the ones who became 
tutors and tutees were the students. The 
researcher announced the tutors and tutees 
before they got the task. There were 10 
students who became tutors and 20 students 
who were tutees. The researcher divided them 
into ten groups. One tutor handled two tutees. 
At that time, they were not that active to 
interact and play the role as tutors or tutees 
because they all adapt the new learning 
situation.  
The researcher implementedPeer 
Tutoring Strategy to the students. The students 
who were tutees gathered with the tutors in 
order to learn together and solve problems 
during preparing their speaking. The 
researcher watched the process of peer 
tutoring itself by visiting each group. The 
researcher saw some tutees who practiced 
their speaking in front of the tutor. Some 
students still performed their speaking 
hesitantly. It seemed they paused, repeated the 
words when they were delivering their ideas. 
The researcher then suggested them to use 
“gap filler” in their speech such as “well” or 
“umm”. This happened because they did not 
have enough vocabulary. Hopefully, the tutors 
who were more capable could help the tutees 
like giving some vocabulary. However, if the 
tutors also did not know the English of the 
vocabulary. Tutors asked for help to the 
researcher because that was the researcher’s 
job as facilitator in the teaching and learning 
process. From this process, the tutors and the 
tutees can overcome the problems in the scope 
of the research (fluency and 
comprehensibility). 
In line with the treatment processes 
above, the researcher compared the result of 
error rate of post-test from both groups based 
on the scope of this research. In the result of 
post-test in experimental group, the researcher 
found that there were 18 students (60%) who 
made error in fluency and 17 students (56%) 
who made error in comprehensibility. 
Furthermore, the result of the post-test in the 
control group showed that there were 26 
students (81.25%) who made error in fluency 
and 22 students (68.75%) who made error in 
comprehensibility. After looking at the error 
rate, there were less students who made error 
in fluency and comprehensibility. They were 
from experimental group. Comparing the error 
rate between experimental and control groups, 
the percentage of error rate in experimental 
group was lower than error rate in control 
group.  
Based on the finding, it can be 
concluded that the students’ speaking skill in 
experimental group significantly improved 
rather than the students’ speaking skill in 
control group. By seeing the 
students’improvement in experimental group, 
the researcher can state that fluency is more 
difficult than comprehensibility. Since it was a 
hard thing to speak smoothly and stay in 
normal rate of delivery, yet it still has 
improvement. It means that the implementing 
Peer Tutoring Strategy can improve speaking 
skill of the students. Consequently, hypothesis 
of this research is accepted. Furthermore, Peer 
Tutoring Strategyhas some strengths that 
prove this strategy is effective. 
There were several strengths of Peer 
Tutoring Strategy that made students achieved 
the improvement in speaking fluency and 
comprehensibility. These strengths were stated 
by Gordon (2005). Firstly, the students learned 
better when they assisted one another. 
Learning together is more beneficial than 
learning alone because you can exchange your 
thoughts, give ideas to others, and correct you 
when you get wrong. Secondly, it was 
encouraging more positive attitudes toward 
learning. Last, the students became 
independent in doing the task because they 
had to think by themselves and learnt from 
other students.  
 
CONCLUSION 
E-Journal of ELTS (English Language Teaching Society) Vol.   No. 8 
Peer Tutoring Strategyis a kind of 
teaching strategy that can be used to improve 
the students’ skills, in relation to their 
language skills (listening, speaking, reading, 
writing). Regarding to the speaking skill, this 
strategy is proved to be effects used to 
improve the students speaking skill. It is an 
appropriate strategy to improve 
students’speaking fluency and 
comprehensibility. Based on the findings, it is 
suggested that in teaching speaking, teachers 
should consider about the use of Peer Tutoring 
Strategyto be included in their teaching plans.  
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